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TITLE: -

ment to Youth in Indiana.

. i L
"Problentand Objectives.

ABSTRACT . -

DeveIopment of Instructional Materials for Use by Inddiana Voca-f'

tional Teachers in Teaching Leadership and«Character Develop-

.
4 3

This project used the Three Stage Model

of. Instiuction to coordinate -the- developient of 13 units of leader-

"ship ‘instruction

signed for use.by high’ school vocational educators.

" The’ objectives of the project were to:

Identify importapt leadership skills and character treits. \\ .

‘1.
2.  Categorize these skills into broad topical areas.
. 3. ldentify existing relevant leadership materials.
"4, Develop a three-stage instructional package for*each tOpical
81’98.. . 1 \\)
" 5. ADevelop a-teacher manudl fon,each,three—stage instructional
- package. .
6. Pilot test and revise each package. (
7. TField test and: revise the materialas SRR .
Methodologx - Review of the lead; ship literature and categori- .-

".zation of leadership skills by the project staff and advisory com-

design.

and Three of the leadership units.

. fore factual information than gtudents in the control group.
. Oneijof each unit was therefore successful in teaching basic informa—-

B tion: -and knowledge concerning leadership skills

mittee resulted in the identification of the following thirteen im-
portant areas of leader and group member skills, 1) introduction to
leadership, 2) planning and initiating, 3) parliamentary procedure,
developing group goals,-5) levels of leadership in a group, 6) skills
of a group leader, 7) personal characteristics of a group leader, 8)

~ skills of a greup member, - *9) developing group cohesivehess, 10) effec-

tive committees, 11) communication skills, 12) ‘internal perations of
a group, and 13) outcomes of leadership. 7

‘A’ separate three-stage leadership|unit (and teacher manufl)’ was
developed for each of the thirteen leaflership areas. ’The units were

"pilot tested at a'two-fdy leadership c nferencﬁ‘involving 74 young

leaders and were found to be effective.

The field test consisted of a pretest-posttest, control-group
The field test sample consisted of 24 classrooms enrolling
550 vocational high school students. . The field test procedures were
explained to participating teachers at a field-test workshop.

" Resultst
tained from field-test teachers, were quite favorable.
to guide the final revision of the units. :

‘Summative evaluation results were presented for Stages One, Two,
Stage One results indicated that

students who studied the leadership materials mastered significantly
Stage

Formative evaluation results, basedfon“ tatements ob-
d were used

. / - S.u"
/ ' - ‘ )
NG B

W), - |

¢

s




. . , ‘“_ ) . . . . ‘,_‘\'_'. . - "f-; :j_ .
Y - Stage Two :results ind:.cated thet students who participated in the = . -
" smell group simulations received-generally higher leadership ratings R
.. from teachers thaw students in the control group. Stage Two .of each
unit was judged successful in teaching studentsa to ‘epply &nd inte-
. grate krowledge about leadership skills. . :
Stagexﬁgree ‘results showed that students who studied the leadeT~
ship materifls viewed the ideal leader as being more considerate than . )
. students .in the control ‘group.  Thus, the leadership unite in. general "
- and Stage- ‘Phree-of wach unit in partictilar, were successful in.teac . -
v students to use khowlédge about 1eadership to deVelop a porsonal attif S S
tude toward leadership. - { _ /}4 .. R

[~~~ o o gogtributign to Vocational Edgcétfbn. The primary contribution of IR

O ~ this project to.vocational education has been “the, developmsnt and re- - . . - ot
. finement of thirteen units of leadership instruction that can be used - LT
;! by vobtational educators to devglop leadership and “character in youth. S
C A second contribution ig that he Three Stage Model of Ingtruction has NG
. been shown_to be effective in tHe vocational education gotiting énd . : R
*, - therefore provides vocational educators with. & model for developing ;
T other varieties 6f instructional materials. Finally, the project im- .
‘ proved the leadership ability of the vocational students who participa«
- ted in the field test. The-planned dissemination of the 1eadership ,
- " materials will help to improve the 1Qadership sﬁills of students S
' ] organiz tions. . B




~ INTRODUCTION . o N "o
Vocational‘youth~0rganizations,in the U.S. have. consistently enf,'

1

couraged leadership and " good c1tizenship in 1ts young people The - -

,{.
need fbr increased support of vocational youth organizatlons vas em-

il

‘\Tphaslzed in the . seventh annualireport .of the National Advisory Coun~-
cil on'Yocational‘Education §im1larlyb the State of Indiana esta- -

blished "1eadership development activities-and 1mproved 1nstruction" S

as goals for its vocational youth oréanizations in 1974, . Pursuant

fto these goals, this project aimed to develop 1mstructional materials
/that could be used by Ind1ana vocational teachers to faoilitate leader-

. ship and oharacter development in thelr vocatlonal,education students.

"'tatement of Problem. The development of effective 1eadership
materials involves two importent factors First, thetinstructional .

mater1a1s ne d to teach 1eadership skills systematically and activel
')

Ny .
tual use. This roject generated a unified treat ent of both factors

'cable'inueducational settings at allrgrade_levels. ’(Feldhuseﬁanmes, ‘:

.

: mater1a1s must involve the teacher. If the teach r is not- oomm1tted

to the mater1als, then the materiels will rece1ve lim1ted and 1neffec- 3

- by uS1ng a plan or materials implementatlon to c,ord1nate the actual

development of the 1eadership mater1als The plan for materials 1mp1e—

’ mentat1on is ealled the Three Stage/Model of Instruction (Feldhusen,

mes, dnd Linden, 197l+) TS S

»_ The;T.hr o Stage Model of Ipstruction. The decision to use the

_Thﬁee StageoModel to develop leadership/instruotion was based or prior
. - i - .

“successes of the model amd the belief that the modsl is broadly appli-

and Linden, 1974, p. 23). K | R

- Bty

1nvolve stud@nts in 1earn1ng these sk1lls Secona th 1ed?ersn1p j”“ﬁ“%f**'*




>
0

" attainment of Goals 2 and 3 (page 74 section 4 12, ‘Table

:
A\l

The Three Stage Model ofganizes instruction.into a systematic se-

quence.‘%Each“unit consisté of three stages. _InVStage One, students

learn basic knowledge concerning a topic via self—pacedfmastery learn-

,ing. In Stage Two, students work in small groups/oﬁ/nrojects deSigned

to involve the appllcatlon, analysis, synthe81s, and- evaluation of theu

baslc knowledge gained 1n,Stage 0ne. In Stageamhree, they carry qut -
1nd1vidual projects through which they internalize, syntheslze and
* i

'Qvaluate what they have learned from Stages One and Two.. Thus, each

.

unit is organized hierarchically so that students progress from low—

: level mastery learning in Stage One to higher—level 1ntegrat1ve

'learning in Stage Three. This three—stage learning h1erarchy is re-’

Ry

‘peated across each unit of 1nstruction. The advantage of using this ‘

model is that teachers spend less time "lecturing" and’ more time guiding
X“bhe application and gynthesis of knowledge, as demonstrated in their

, role of-small~greup—£aeilitater—a¢~S¢age~Twof—ﬁGonsequentl ~learning
-~

~

becomes more meaningful for the students.

\/

Prlor1t1~Area. This pro;ect was diyected to RFP

projects. Specifically, the outcomes of this %ro&ect agilitated the
3) ‘of Ahe

FY 1974 State plan for Vocational Edﬁcatlon in Indlana.

~ 59

of #he 1974475’L’




tional materials that could be used to teach 1eadership and charaoter, o .
l-f ' developmentbrn order to accomplish this goal, the objectivps of ﬁhis pro-

ject were to:

1. Identify important 1eadership skills and character traits.

2 Categorize these skills into ‘broad topical areas.' \_ S,
. . 3 Identify existing instraaxional materials relevant to each to-
o "« - " pical area, . 3 . |
S - h..'Develop a'three-ltleB-learping pqckagé for each topical area.‘;

-

5. Develop a teacher-manual for each three stage-learning package.*

- 6. Pilot test each three-stage-learning packége and revise wﬁGre .
AT - needed. . - . . *”j* n
7; Formally field-test the materigls, revise .a8 needed, and report ot
-~ results to the S te Board ocational & Technical Educa~- , -
tion. .

‘-” . - . N AT P -

N ) h . . . . N ' ] ZA,»\ X N ; N .
- B METHODOLOGY -, R R
: I’ Bl . » . [N . . Mpa T

M,

@ [ ‘ . ® : ( K}
ngglopmental Proggdureg. Having decided to use the’ Three Stage
. ) S
+ . S ¢
Mbdel to guide the development of the leadership units, the rirst step I

-~,

"y ‘ 1»was~Fb 1denti£y 1eadership skills and character traits important foﬁ ; B ;2 i

- vocational students. The 1iterature,on 1eadersh1p was revieWedxby . ' & -

.. & P
\'W v
A searching ERIC and ngchologﬁ; Abgtragts, by searching lib:jg'y ca;;d P
i ow ~

“, . . R ‘N &

catalogues, and by requesting 1eadership materials from state brganizations _

and um1versities. L =L = . : S

/ LA . . ,

'mf - g a result of the*review of the 1iterature, materials related- to« a _,‘:* -

T le’ rship training were obtained and rev1ewed to identify the im ortant

k 1s and functions of 1eaders and group members. These skills

t ons were then independently categorized into broad topical areas b, the N




. N K
Pk -~ - 4

project staff. The Stogdill (1974, p. 93) summary of factor.analytic

' C ”
stndies involving leadership was especially helpful in determining these b -
broad topical areas. The !ﬁvisory committee of 10‘vocational teachers

and youth group members alsg helped determine the broad topical areas.

e The result of this oategorization process was the formulation of the v I .
£ following thirteen areas of 1eader end group member akills.f
| , Ll.' Introduction to Leadership ; »
L, ’ . 2. Planning and initiating . - L T
1 LT 3. Parliamen&ary Procedure -
i o 4, Developing group goals oo >
? ;5. hevels'of 1eadership in a group | )
i 6. Skills of a éroup 1eader N '\\\\,, S ’i
: 7. Personalvcharacteristics of a group 1eader - "
8. Skills df-a group member )
) ’9, ¢ Déveloping group cohesiveness ‘

=
o
.

Effective committees s - ’ e

i . Al vCommunication skills ‘ ’
S 12. Internal operations of a group . . S
’ 13. Outcomes of 1eadership . ' ) ’ .

For each of these thirteen areas of leader and group member skills, - (ﬁ
.t ’ a separate'"th%be-stage‘ieadersh:p unit" was‘developed. The.stéps\in- .
voiyed in teaching a three-stage leadership unit .are described in‘the pre-
face to the teacher manual (see Appendix G) The reactions of the pro- : ‘
ject adviso{y committee to the 1eadership units yere favorable. Conse-,

, que%tly, the staff began ~the pilot-testing and'fleld-testing phases of

- .

the{ profect. R . . .
,§Samgl . Pilot-testing was done in two phases. First, several units . '" .

were taught in 3 classrooms enrolling junior and senior high—school s

-
'




- gtudents, -Secoad,.mdst‘of the units were used at a two—day leadorahip .
conference with 7h youth group officara participating_ ' s

" The field-teet sample initially consieted of five classrooms repre-

Y 2]
.

senting each of.six youth.group organizations for a total of 30 class- .
. . rooms. However, data from only 24 classroems are reported here -- two
teachers chapged jobs during the fieldites three teachers had not yet ) -

.ret;/ged‘their posttests, and one teacher encountered vocabulary problems

in teaching the material to freshma# and chose not “to compIete the . field
test. Vocabulary problems were not reported by the other teachers who ;” S
 taught mostly juntor end sentor tﬁgh schol students. These 24 class- ° : ‘
roome enrolled 550 junior and’s nior high school students. Additional - “',:5
characteristics of the samples-are outlined in the information sheet ’

) presented ag Apﬁéndix A.

N . Y 2 d 23

v . Pilot Testing. Units

r

well 1n a vocational educ tion setting. Reactions from teachers, students.
.; . ard obSQrvers indicated that the Three-Stage Model as implemented in the {% -
0 leadership units worked well in—the vocational education setting.
The second rQund of pilot testing inVOlved'a two-day 1eadership con-:' !
ference held at the mrafalgar youth camp near Indianapolis, Ind!hna The -

.
Q s

7h participants vere divided into small groups ‘and each participant tried

.

u» out mest of the 13- units. Table 1 (please note: that tables are presented ) - e

at.the end of the/report) presents the results of a 20—item evaluation of the N e

) 1eadership workshop. The ratings were generally very positive and eyidenced

the effectivenes§ of the 1eadership units. It was therefore concluded | e BT




¥

we

v

:groups as shown in'Figure 3 Because of anticipated variation in the

’ {because some organizations are nbt concerned with this topic ) The 'KA

« LY
Y
P
.- . 2 1

'

‘from the pilot testing that the units were generally efféctive

.ready fbo forgally field-tested. On the basis of in.f.‘ormation gaiined

‘from‘the pilot tests, the materials were reviged somewhat in prep ation,'

for thy field teat. N _-‘ o . \ ~ o

o

. m;gwn The formal £161d test -consisted of 8 pretest- |

posttest\\control-group design. The procedures foE;the‘%ield test are
presented as timelines in Figures 1and 2, In order to insure the fUll
coopeqation of the control grpup in the study, the teachers in group twoAA
were: informed that although they would 'serve . as the control group while
group one tried out. the units, they would be given -the opportunity to

try out~the units after theygha administered the pretests and posttests
j \ . —“

to their classe% ?

. The 30 teachers«who participated in the field test had been recommended

TT\Qs by our project monitor. Aftef insuring the cooperation of @Bese . -

teachers, they were ‘x aSsigned to the experimental and control

'amount of @revious leaﬂenShip training occurring among the six youth or- = .-

. ganization?,/youth,organizations served as a blocking factor. Accordingly,

within each‘organization, three teachers were donlx assigned to the

experimental group, and two teachers were‘ domlx assigned to the control

......

group. Each experimental tescher was also do ¥ assigned to teach a .

14

A block,of 4 units -- either units 1,3,4 5, or units 6,7, 8 ,9 or units lO ,11,

l2 »13. (Unit 3, Parliamentary Procedure, was not field-tested formally f‘
o

"

- field test design thus insured that l& leadership units. were tested in

o - . . .
(3 \, -

3




classrooms representing each of the .FoXlowing six. vocational youth groups‘r-

oo

DECA, FFA’ FHA, AEA, VICA, and ICE f». . | " o

Eig;g Iggt Worgghop. The field-test design and the appropriate use .
loadership tnits vas ‘pxplained to the -field-test teachers

of the thrqe—stage\

T

at a one~day worksh p at whibh classroom‘huantities of- the pretests &md .. )

-distributed. Teachers-who could not attend the. - . =

r~ -

/) ) ‘WOrkshop were informed of the’ field-test procedures by mail and a tele-

; o 1eadership units wer

-
[}

‘e phone conversation. Although the control teachers attended the field- ,

° e

- test workshop, they were not given classroom quantities of the units at s ool

.

: ., ‘the field—test‘workshop. This - was done to insure that they would not \ . -

use the leadership materials before administering t. posttqsts. 'J o

\ Instruments. Instruments of a formatIve and s ive’ nature were

1

empioyed in the fisld test The formative evaluation inetrument consisted

- \ . . v

of the teacher 1og shown in Appendix B The experimental teachersiused o

-

\’;7 this log to desnribe how they actuallv taught the 1eadership units ; ;
. | Summative evaluatiOn instruments were'designed to assess’ components ' )
R of each stage of the Three—Stage Model. First?dg;content mastery test
- (see Appendix c) measured how much knowledge was acquired at Stage One
of the 1eadership units\ Secohd, teacher ratings of 1eadership (see >;b

Appendix D) and self-reported ratings of. 1eadersh1p (using the same items ‘

v -
/ AN

as shown in Appendix D) were gathered as aeme indrcation of the amount
of 1eadership skllls acquired as a result of Stage Two' of the 1eadership E

| units. Third, responses to the Ideal Leader Behavior Description

S z

Questionnair (see Appendix E{\were gathered as an indication of the s T
N :

attitudinal and personai relevaace effects of Stage Three of the 1eader- .

\\ . . n X B

-~




&

A

e "
-

ship units.

: . ‘ B
Statistical Analysis. Two basic types of analyses were per ormed.

“

~ i
The ﬂirst type of analysis treated individuql classrooms as the nit of d
: N -
1 analysis. This was done becsuse classrooms, not individu&l stydehts,

had been randomly assigned t0\the experimental and éontrol groups.

.« Thé second type of analysis treated the individua1 studsnt as the

- . -
.\x

unit of analysis, One reason for defing -s0 was that the influence of a

T e

A g

particular classroom_teacher was lessened by the fact that\the instruction

&,
N“ was individualized at Stages'bne aqﬁ Three of each unit. fbe results of

i the~two types of analyses can be expected to be very similar. Using the
.
. student as iggugnit of analysis is a somewhat less conservative proce—
. P :'(; LR ’
dure. "'..= . '

i '
o AR

One—way analyses.of covariance (with ‘the. controlzexperimental dimen—

~ e ’,

—sion as the.iﬁdependent;variable and pretests as the covariate) were per-

N ' .

formed for the\content mastery test and for the Ideal Leader Behavior

" %

,:l R ) N
Description Questionnaire.r Initially, the class megn was used as the

s

-, o -

A8 13

unit of analysis.. Sex was introduced as an independent variable wheﬂ the'

r] A

~ ~

} individua1 student was used as the unit of analysis. Essentially the same

analyses were done for the teacher ratings of leﬁdership and the self

»

j
reports of leadersh&p, with the‘exception that there were no covariates
-y '

(in the form .of pretests) available fOr these variables. J

~ - L]

ESULTS o

A

. Formative Eyaldation. The rationale~for including formative evalua—

, . . - . '
'tion in the field test was to identify ways that the leadership units

\s

could benimproved., Table 2 Ppresents the formative'evaluation.results

for each qf the units. The comments in Table 2 are verbatim statements
. ) ‘ Vool
],‘\ ‘ g ,‘/7 o -8‘//\ B ,v A

18 '.\A‘

W

°

; -




-

o that the fibld test qeacvers expressed in the logs they kept while teach-
N .

ing each unit. Gene flly. the comments ‘are quite\f vorable Any short—

<

the final revisién

‘ cOmiﬁgs-mentione‘ y teachers are being correc;ed i

- . .

-‘ "1’ . v
> «\k classroom timg available to teach units without inte ruption. ‘This indi-

ndividually: 8o that ag’ .

-

" cates that it may be advisable to package “the units
\ . o o T N € - .

\ -, teachers are able to choose ‘one unit at a time.

¢

Vo . ' .
e , /.

, Whereas the formative,eValuation of the{f{Eld_te t was désignad to
‘ T _

 document ways to- improve the leadership unitg, the s ativeﬁevaluation

was designed to answer the question "Was the field tegt successful?" Sum-
. . : ’ B '~‘ . 7

. mative results are»}resented for edch of the three stdges.

i . ‘ ¥ ” : A, - ‘

Summative Evaluation of Stage'One. ~ The overall,goal of“Stage;dne

"of each unit was to teach- students £actual information about- leadership

Y
skills. During Stage One oﬁ each unit, studen:s iﬂﬁividually read mater-

* a . - L) > ’

ials about leadership. Thus, the appropriate tgst of the effectiveneiz

. t
of this reading was to test student recail of Jpecific factual materi

e [PEEN N [ T
‘using a content mastery test. i . e ! ,«‘
o sy : ; <3

R Tables 3, 4, and 5 giVe the summdtive resths regarding the. impact

- of Stage One across the 12$lead§rshi units. The dependent variable waf
the’ class mean score on the, c0nteé:ﬂz;EEE{x,posttest (see Appendix c). .

" The independent variable was the coﬂtrol—experimental group factor, and

Y the covariate was the gOntent ﬁastery pretestf T bles 3, 4, and 5 indi-

Lot

\ ~
‘\\ cate that the experimental.group maste?ed signifi an ly moie factual leéd—*

\ \

~ ership information than ‘the control group. : e } \ :

o A]"" Table;\ﬁ 7, and 8 present essentially the s eranalyses as those re-.
, ) :
., ported in ‘Tables 3} 4, and 5, except that individuh
' A

4

0
. . @
Vv oo SRS
. T > .
.

1 student scores were

-
1




" males or females were in

- .
-—

used "as the unit of analysis:. The effect of sex was also introduced as .

’
I

an independent (or classification) variab e in these tables. Tables 64

3 /. -

7,,and B reveal that the experimental grou mastered significantly more:
Pt o

: factuallleadership.material’than the contro -group. One would anticipate

, me%ns as”reported in Tables 3, 4,.gnd,5) algo indicated & significant
. [0 ’ . ’ * N . 4

y

this findingﬂ.since“théjmore‘conservative analyses (based on the class !

> . ‘-

efféct due'to.studying,the Ieadersdip materials. There were no signifi- .
» . . %

! (% ., . | ] .
o K . - . E Lor
1zcant intésaftions at Stage One._ . : ¥1 . '
N . ) » - .

'Coﬁeerningtthe-role of sex, Te les 6, 7, aqd 8 indicate that female
- [\
students kmew signifieantly more

e experimental or control groups. There was

Y | |"'v

’ M mo significant sex effect for units one, to nine. The significant effect

»

~ 0

Jnit%(ii:iaeffective at Stage One betause students whp studieq the marer—

o~

due to sex for units 10, 11, 12, and 13 probably reflectsaﬁgeater reading B

skill on the part of fema}e students. It does npt See:/;o be éiedlto the

leadership materials, sincé there was no interaction o

»
. - . ’ e g
- . P t *

Froﬂ&Tables 3.through 8, it was concluded that the 12 lea&ership

| ials (th xperiqutal group) maatered significantly more factual leader-

LXY

hip information tﬁan students who did not study the aterials (the con-
'Qf.f . /m

-~

4

trol’ group). o ) < ) . R

Summative Evalu tion_of Stage Two. - The overall‘inslructional goal -
.

. ‘ | «
for Stage Two of each\unit was to teach students to-apply, analyze] and

T, reke T f

&

evaluate ‘the leadershfp knowledge they had learned in Stage One of each -

5.

: unit. During Stage Iwo of ea/hnuﬁ/t, students Mére involved in\\\all_group

// . -
.;‘ \ - “ o .
’5 ) Y ) // g . ) - ) . L@
| L L . N
. .

~7  wl0-

\ -

« - 20 . .\

sex with the exper—'

!




oy :

simulacious or work projeéts. Hence the appropriate test of the effective—
1 . ‘_‘

nedgs of, this type of learning was to obtain ratings of student leadership.

.

Leadership ratings were thergfore obtained from the teacherq and the stu- N .

t

-

¢ ! " -
“dents themselyes were asked to describe their leadership performance. Project

. s % . . . S
1imitations -of time and budget precluded the use of peer ratings.or observa- | . -
¢ . . ' - ! H
‘ ‘ . . - . S . i
\ ‘tional techniques. - - ' \ . i ¢ '

-, [l
»

Tables 9 through 14 present the summat ive resuits concerning the impact

P -

- of Stage Two acﬁoss the 12 leadership units. The dependent variable_for . »

Tables 9 through 13 vas the teache{ ) rating of student‘ﬁeadership (see

},’u L. ‘ a‘
ppendix D). The independent variables were sex and the experimeﬁtal— T \ N

. b ‘ _ " ] \
ol confrol group factor. e : . f B . . \ '
. . - - ) Pl . . .
o o The‘major finding revealed in Tables 9 thr0ugh 13 was that students )

<’ L . '
‘. 7
. in the expeqimental group generally received higher leadership ratings :

S ’ that students in the control group The‘experimental group scored signi-.
ficantlY (p = 001) higher than the control group for the leadership rat*'

fhg item reported in Table 10 (This student i§ good at initiﬁting or staff-

.

f*i ing a group activity ) The experimental group also.scored higher (p .10)

8 " /

“than the control group for the“leadership rating reported in Table 9 (When

‘{-this student suggests an idea, thenothgr‘class.members usuallyAagree.)

' and%in Table 11 (This student is .a class leader.). Houeverwfthe’contro
. @

f I3 N

group scored significantly (p = 05) higher than the experimental group

for the leadership rating reported in Table 12 (This student likes to choose .

[N

members f6r a tee . There were .no sigpificant differences for the lead-‘

' ership rating reported in Table 13 (This atudent likes to be the spokesman

e

for»a,group:). There were no significant interactions and no significant
! ! - ) // N \.

P4 . . . . e c -8 »

. effects due to sex. . : /// -




.
'group Were rated higher than the control group on nhree of the five ieader—

1hus;'Tables 9 through 13 indicate’that stddents‘id“the experinéntalt

«

. f s

Ship items., “& ' - \’ e L. - y _ "\‘ ..

Results for stndent self—re orted leadership are shown in Table 14

The dependent variable in Table 1\;?as the sup.cf student se}f—rePorted
ratings'for’the-samevfire items that are'shown‘ﬁn Appendix D. Table Iﬁ '
indieates that there Werehnc significant'main effects‘due‘to 5 a;and-th?'
experimental-group factor. N i , ' . ‘ | | N ‘ E:M
\ ‘”On‘the:hasis.of the'teachérsﬁratingslof stpdent"leadership; it was

=~ X

concluded that the 12>leadership units were effeCtive at Stége Two be-

* -

‘cause students who participated in the small group simulations (the experi—

Ky

mental group) received generaily highér ratings of their 1eadatship ability

than students in the control group It was therefore cencludedhthat the

4 .{ Ik;

overall instructional gdai.of Stag@ TWoiof the units had been acccmplished

o

‘because the teacher ratings of 1eadership were evidence'that students‘had'
. Y v ’

‘learned to apply the ieadership knowledge they had learned in Stage’One

¢ ’
- - . -z
- “ [ 3

of each unit. « \ ,‘ v °

-

SummaﬁfVeﬁEvaluatddn of Stage Three. Tables 15 through 18 present

el

) i : n ’ - . e [
the summativeﬂresults regarding the impact of Stage Three-across the 12 -.

1eadership nnits. The dependent variables involved in these tables are

- (%
“om

tgg scales ﬁrom the Idea1 Leader Behavior‘DescriptionAQAestionnaire.'

The scales are called consideratidn and initiating action. Consideratiqn

o
,a'

refers to a’ person —oriented ideal leader,’ whereas initiating'action re-
. % N

flects :.task—oriented ideal leadeér. -These scales were selected to mea-

. N2 « \‘ ~
]

8ure the attitudinal effects produced by Stage Three of sthe leadership

-
-

units. o : ' }/ v . ' <

 1o- e .

e
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My

.

- dents .in the control-group,
. A, .

;bgaédIESS'Of whether the class.mean/or the_individual,student score was

. accomplishing jts goal"

i - .

Tables lS and 17° fndicate that the experimental group scored signifi—

~ -

cantly higher on considbration than the control group, using class means 1\\\

and 1ndividua1 scores respectively. ‘On tie other hand Taples 6 and 18 _ :

. - ‘o

shew that there were no;significanf differences between the.egp_rimental
and }ontfol groups;on ihitigking action,.regardless of the unil ofranaly—
sis. Thus the effect of Stage lhreeﬂéas to make students who studied the
units view a considerate (or person:orientbdy leader as i&eal.. This-would

-

be expected;y since sevefal of the individual projects in Stage.Three of

' the units-related to interpersonal aspects ‘bf leadershipﬁ The impact of

T .-
.
. N - \

'the social‘interaction‘occurr‘ng in@Stage Twosof each unit probably also

. -

contributed to the‘significant effect‘involving considerationrb .

. i } ’

. Suﬁmarx. The summative ewaluation findings for Stages One, Two, and

~ - J
.- . . * )

Three are summarized in. Table 19. Iablev19 shows where significant effects

- N R . L
J a . . : » .
: ‘ LY . T4 : S

occurred in Tables 3 through 18 . - v te

« N

For Stage One,\Table 19 shows that students who studled the leader-"

/

ship“materials mastered signific tly more factual 1nformation than stu-

A

T is was true for all leadership units, ‘re-

¥ . ' \

. b3
¢ , . Y 3 ‘<

‘. N N g‘"

the unit'oﬁ;analfsis; :?us,'gtage Oné& of 'each.unit was.sugcessful in

<% the teaching of basic infogpation-and,hanIedge“

- -’ .
TN . Y 4 . - . . L

concerning leadership skills. K - ‘ . . .

o~

< ]

Coa For Stage Two, Table 19 shows that studehts who part1cipated 1n the-“,u

. - L] P

small.group simulation§ received generaliy higher ratings df,leadership‘

o3 R ; o N

than students in the control group " There was no significant difference
'(4(

between the experimental and control groups with respect to seIf—reported

as:

chieviﬁg its instructional goal - teaching students to apply and integrate
3 - 8 i) v f

. - , . Lt [

: L . O , . _13._. . . . v
i : 5. » ’ : .
— 7 Y . . b » " . "o

. ' ' oo - B * | N
. L . ) L . . .
' .
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" o
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§ . \
\\
the leadership knowledge obtained at Stagethe. .

For Stage Three, Table l9 shows that students who studied the leader-

-

~

| ship materials viewéz/}he ideal leader as being more considerate than

/ : )
did ‘students in the/ ontrol group. Students in the experimental”and con- .
) .‘ . .

¥

trol groups did/not differ significantly Jn their attitudes “‘concerning
- the importance/of initiating action as a, characteristic of the ideal
leader. Thus, Stage Three of each unit was successful in accomplishing

its goal q-QFelating leadership-knowledge and skills to personal attitudes

R ~
. 1 A
- v . b

concerning 1eadership.,ﬂ
’ 0n the basis of the results for Stages One, Two, and Three of each -

- unit/’it vas concluded,that the leadership units, were successful Studentsf
lQ?rned basic knowledge of leadership skills, they applied th1s knowledge ;“I

about'leadership in. small group projects, gnd they developed personal e,

relevance for leadership in their lives via 1ndividual projects. The . s
‘ reactions‘of the field test teachers also»documented the general success ' ' '

-
s > ~

PO ]

of the three-stage 1eadership units and provided suggestions “for im- ’ - o,

,\N_,_proving the materials.--The suggestions of the field—test teachers are

. R
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comcwsmus AN?REOOWLENDATIONS S

. . ' Based on the results of this roject, the following conclusions are

a | . .- .

Justified. \ R =, “ oL R e T
1.  The project objectives (1isted on page 3) were accomplished
. T
E 2. The three—gtgge leadership unlts were effective in teaching CY
. " basic knowledge about,leadership 5| lﬂs. R S »';"' L
S . Je " The thr e—snage leadership units were efﬁective 1n structuring
T the app‘ cation of leadership skills.

. "'ﬁ.xﬂThe three—stage leadership units were'effective in assisting “ ;q
& . students to form attitudes and personal relevance toward -lead=
"ers#ip skillg. ‘ : : .

5. ' The three stage 1e dership units can be used effectively by such- o
v cation?l youth rg ations-as DECA, FFA OEA, VICA, and ICE.

/ Succ 85 of the Three~Sta e Model. The results of‘this prolect sug-

gest that the Three~Stage Fodel may be 1deally suited’to vocational educa—"*
- ,‘»‘ - .
o © . tion. ;ﬁis is because Stage Two %t the model/gtructures the application
', 3 o
v of knowledge concerning a topﬂc and because so much of vocational educa—

.t@on is concerned*with the apglication of knowledge and skills. It is

.therefore likely that the Three—Stage Model can be used w1th success in

. ef
-

‘; other areas of vocational education . . . AR :' . -
) Qigsem' tion of ProJect‘Finding_. The proJect staff has’ initiated \

¥y e

efforts to disseminate the project findinés- One avenue 1s,through\the

professional literature. A paper has been presented at a professional - Yy C-

) . - 9

te meeting by Howell ‘and Richa.rdson (1975) and an article has been accepted 4{.% L

. _for publication (RichardsOn, Howell, & Hynes, 1975). Two additional i
. . 7"
- papers have been accepted for presentatlon at professional meetings\

o

and another article (Feldhusen, Hynes & RichardsOn) has been submitted -

,
. . . . ; . N
g . o » .. - -l - : ‘ . N o .
. _5 ! ' s »
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',Education. S e

\/"

A second mea.ns of disseminating pro,]ect findings

' fortura.‘be ‘in re}G{ving funding é‘or fpllov?—up dévelo‘pni_

.
.,J‘;«

\/

/

The purpo e of the. fol&ow—up project is tao systematic‘ lly develop audio-

k

1f supplemented with audio-visual materials. -

O

\ future use of sthe’ three-stage leg,dership u.nits

Y

1

Finally . the following three recommendations

. "‘1"’;
N

‘i‘» K

< - lv‘

o ’ %
e made concerni.ng’ the -*,

It is- euggested that the units _be "pack' ed" individually so .
that teachers can pick and\choose units easily. In*this way, )
it-will be easier for- teachdérs’ to schedple sufficient time, . < . 4

%ﬁ" LR htf‘or the . teaching ‘of” one or two units a a time, without interrup—

)

J%@

tiono I .- N .

-\ "

supplemented by workshops dem ns rat 1g how to use the upits.
Severa%‘ workshops” are planned- & t of the follow-up project,
and i% would be advantageous to disseminate copies of the materie.ls
at th} meetings. AR EEYI o A . -

Additienal uses of. the Three Stage Model of . Instruction in the
afea of vocational education .should- be investigated,’ One of the -
investigators, for example , plans to use the leadership units e
tp supplement a college course for future youth group advisors. o
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_LEADERSHIP TRAININC PRDOJECT WORKSHOP EVALUATION i
“In order to /determine the effecfiveness of- this leadership work-

-shop, we'd Ihke you 16 answer a few Quesflons. Respeond 'to each question

* ‘ *

by marking your ‘answer card as follows:

20.

fworkshop.

leadership as a result of the .

’ . .
Iy ‘ b . P
5

*Rafings were qafhered from“74 workshop oarficlpanfs.

! ) . ' ’ . ]
:’ . [\
.“ . s_l()_

°

s 5 = A = ’frongly agree:
4 = B = Agree”® ; . ~
3 =06 = N& opvnlbn or qncer?atn : .

. 2 =0 = Disagree,, | A
- V= E o= S?ronqu disagree
:, . ‘ N L e Mean rating* -
J.. The group exercises are baéed upoﬁ realistic sﬁfuafione« 4,3
Vi The qroup, exercnses provided for a réalistic Ijarnnng . 4'

_experlence. i -3

3. -The group exercises. were clear and eas:ly unders+ood. 5.7
4 " Workshop parflclpanfs showed a’ high deqree oi inferesf '

.In the group exercises. - . . 4,2

%. .The group exerclses were ddminated- by fﬁe workshep 'Q; .

Iinstroctional team. . . o : 1.7

6. Parflcfwanfs were acflvely rnvofVed in fhe groups' f -

- exercise. N " v S . 4.4

7. ‘As -a parflccpanf lowould recommend that these maferuals T,
be used in fufure leadership worksh ps. 4,6

.. ‘? '

8.  The: workshop lnsfrucf:onaf team was courfeous and we&l .

» ' poised. . : ‘ o . S 54 -%
‘9, The workshop ]nsirucjlonal +eam was enfhusnasf;c. 4 ‘4,2
1I0.- The workshdﬁ lnsfrdcfinnat te am demons*rafed thaf fhey
' had mastered the group exercises. ) A 3.9
L1." The w rmshop‘feam was adequa+ely prepared a. 4.5
2. The workshop fe;m was orqanlzed 4, 4
3. The w orkshop team handlied unan?ic;pa+ed snfuaflons well. 4, 0-

.;IA. "“The rnsfrucflons for ,the group exercises were clear. 3.3
d15. The-wqushopﬁ#eam enCouraged_acTnve parficnpafi‘n 4.5
16. There was sufficien% time to examine fhe'maferials. 3.0

17, There should have been more oppon#unafy to ask quesflonsg 2.4

IB.i The pregenfaflons by the leader wbre too long. 2.0

19. The worRshop achleved the qoals if sef out to achieve. 4.1
| learned’a -lot about 4.6
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S A . Table 2 : -
R WORM(\TIVT‘ F‘VALUA’L‘ION RT“‘ULTQ

UNIT‘ 1°- INTRODYCTION TO LEADFRSHIP _
One tea.cher noted the following.., .- i ' Lo .
l I. Parts of unit used (exa.mple Q’IG GIG, PIP) - ‘b !
A of t“nem - this unit was. especially helpful. Even t’ho’ugh
we "had ¢lected officers in the beginning of ‘the year. I had every
o s-tudent, ‘in fhe room g:we ‘a camnaign speech for a particular office.
f

I l‘earn‘ed om zhe{l as there were "some I did not expect to come

" thru -as the st

~ II. Extra eferences usecI by students
I had the sftudents tell what kind. of leader theix boss -
was - giving speclfic examples to back upuwhy they said what

they did *- having them observe their boss very,e)a.refully during
this ‘period. S . F. W

~

-t

) IIT. . Materials most useful«s 'Q @ ;:1:

ALl of’ the units - I:had students evaluate themselves a.nd i

. t/

o /
determine areas m the:.r life° where they had been leaders
Iv. Weak points T _ .»‘. ,

' \

None that I could see I plan to use this Very blah as a

teaching aid next yee.r when we- have class elections

Another teacher said the following.:. R ) coo
. ItI. ‘Me'terials most useful: A
* " 'GIG Mock Class Erectiond

IV. Weak points:

Not enough time to cover this unit in a machine shop class
UNIT. 2 - PLANNING AND INITIATING . )
One teacher said the following ,"' ’ / ‘

- I. Parts of unit used (example SIG GIG, PIP):

-All of them - Th].o unit fell at a perfect time because D%hey Fot
a lot of actual experience planning their homecoming car ete.. It

made theim mores aware of, how it is when students don t follow through

@

*  their plans. : ’ : T
% . ) e RN t R % ) .
. RS .
\,' .
\'. - ) ’
” 7

v -20- 3 }
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. xne teacher .said that - vt

-

CTII.

4 : a

'iI. Extra references used by sgudents.

I dia: not use the _name as the directions supgested because they
kné% one andther. I had each student tell 2 things ahput him—
‘self & each student had to rcpeat each und add., to the Oth rs down R

Q

ane except what we were wérking with - on the name gpme‘

the line . T had 2 groups & one observed wh11e the ofﬁ%r Was \ .
trying to remember each 1tem about a person dowri. the llne. S

Y . . i
Materlals most useful = £, : : o

The students hagd stationery orders to deliver & collect ™

. They relateds thelr p1ann1ng & initiatlnp to what they were doing L

.Jln their sales,projects. They soon found.out that plans hawe
" to be altered & adjusted at times - as was the case with our
Purdue Project when we had to delay 1t | ‘
IV. Weak points: - N ey S

We had §so man 1nternuptions durlng this unit we had ii*

~

‘“;statlonery dellverleu 3 days in a,row which hud to be taken’ v

care of. The tlme used up for collecting money and workxng

with our gsales proJects cut den on time each day for +he testiny

- therefore I.had to go a . two week period to get it covered.. We

11so had Homccomlpu durlng this time and studgnts had to use -

some time for. car dvcoru,ionﬂ ’

., Arbther teaOher sald Lhe following: " v ]

TI1, “Vaterials most wseful: SR Ly
Mock Meeting und Vame Game o — .

_TV.- Weuk po{dto: None 'ﬁ.

» -‘ "“‘u.'\#

, IIi.U Materials mos t useful B ‘ N
. The NASA cxerc1se cqused some thinking by the group & they I
could see how important 1t wasyto reacﬁ a decislon they all . )
coulﬁﬁllve by later T ' ‘ : . )

- .

eak p01nts ..
During this unit.we- had our DECA gnltlatlon 1078/75 banQuet
which took time fdr plenning.
scheduled as, Hagerstown 10/1&/75

We also had "a Jouth,conference\
On 10/15/75 we hadadistrict T~

. off1cers~e1ection., With a these act1v1ties it made more o
1nterrupt10ns wh11e trying to cover the unit ce . .
& ) - . l ’ - | . '
| ;a" ,"-21" - o : Wt o
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| Another- teachet said.. . S Ik R |
, \ . III. Materials most useful ST . ﬁ ‘ {
ng l _ﬁ ¥ » Planning Club Activities - : V : x\
Y B St merci?? L e Coy
I oy ~$EW; Weak b01nt@ ' , .
‘ v ! o Ngt enough tlme for a Machine shop program to justify . -
" 1lhr a day for 4 weeRs: e .
' UNIT 5 - LEVELS OF " LEADERSHTP IN A GROUP
One teacher stated the following...
. "I;I., Materials most useful: .- -~ \‘
* The Africa Enterprise was good. I could tell how ciose” f
3 . . .the students Were'rEading. They did quit€ well at figuring
this %neiout" . » - 3 L
S Iv. Weak points: s i {. . ‘ 'a’. h
, i .' During this: unlt we had 2 days off for teacher conference days
’ . "I feel that I did rot give it~
o T . the proper* time When we worHEd on'it everything was swell,
. vbut trying-to get thru the h unit$ with all the,lnterruptions
T haﬁ “and trying to not go any more than I had to off your time
- schedule it really did not glve me much time. - . ‘
. The project is. too good to rush thru. It would have been i
\1mpossiqge to cover L unitq in 4 weeks and db it Juptice ‘even -,
.o * without interruptlons
UiIIT 6 - SKILLS O s GRQUP LEADER = - P
: One teacher said. . o - n /D‘ ~
o o ITI. Maberials most useful: ’ B
- ‘ ‘ ' -. Leader skills (Basic Informatié:'Summary) T
B ' Weak points: . __ . ; -
T Poor’pri‘ -—not fault of info itseli
' I believe teacher could substm%ute a bette} subgect tq .
brainstorm. i N\ | -
‘ ' Another teacher said... "h\}\\e; ' e\\ ' _ . J
. BE Unlt\requlred approx1ma£ely 21 hours class :im ,,,,,, ,". \\; o
"’ ’ CTIId Materials most useful . ,»'.*H a ‘ hm ,j)‘ _\
L i Smell group meterlel% e N o ;v,"/ I
’aza-/
Ev o | . ." | \32 ; X ~ . /
ERIC I . IR C
5 s, y ' ‘ e S C
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¢ b ol ' ’ . - . -
. IV. -Weak points: - ” : : ‘

AV pmesentations, eté. ,'would be most helpful in helping students
learn. : ) ’

-

Another teacher explaincd that the class .o . X
Completed SIG and pasjbd -out pages- on Leadership Skills. Discussed
SIn materials ?nd gave mastery nuiz - Av 3.55 out of 4.\ Changed the

Brainstorming topic to "How could our chapter Achievement Point System

)o.lmprovedg" Followed remainder of GIG procedure and added‘ .-
' discussion question to No 7 page VI - 6 "How does your ability to .
nenqrate ideas in a small group- compare with ‘your ability to enerate
Jddeas in a large group? Would you feel more of less inhibited?™
On the PIP part instead of writing it out on a half -8 sheeét of paper
ye discussed it as 4 class. . : o
Anoﬁher teacher noted "that. 3‘
* IfI. Magerials most useful: _ . . ) |
| GI& - Brainsto __1§Pgettv3ty ,
- Yoo Tt ™ :
Iv. weak Doints e i
Student% would try te get by w1thout doing the required readlng
‘Tt did not hold_thelr attention especially the SIG exercises
St dents could answer the Mastery Quiz but still not be able
l | to-recall what they were supposed to-learn from the: unib
’UPIT 7 - PERSOh;\\ HKRACTERI%TIC% OF A GROUP LEADER
Cne {eacher said. - v -, o ..
) v: Weak poi ts . T o ' ..
None, secbnd hg:t cnjoyed unﬁt§/°° ‘ ‘f‘ o, '
Another teacher said.... - ‘_: e L c oo .
III. Materials most usefulz _ |
T Small group\material ' - \ ‘ .
Iv. points J | )
) ‘ gain - too much material to read. "
Another teacher noted... . =t oe 5 B
eIy, Weak points . r“¢; S ‘ -

Students pointed out that the left margin in the booklet *
is not widb enozgh - part “of the material is folded under and it

. Too much material to'read‘ Class discuSsion f material e




B o | "a‘ \ !

s impossiplz’f’/;ead unclear booklet if taken- apart (and that . -

" cdan ‘be dangerous»*.they ‘may misplace some pages) ’

)
-

v utlll another teachee ﬂoted... : ' . .

- ITIL Materials most useful: A o

) - 'Case'Studie§ were very'helpfﬁl. \ - ‘
_'IV. Weak points: o | = /1
F_Y . " | Believe some filmstrips or tapes mlght bthelpful : i

Another teacher noted.
LIV W@ak points: o o ‘ -
Several typogranhlcal errors, especially "Oualities of 3

g Le/gersﬁfi” reading (llne no. 11) . . .t \\t
i 8 - SKILLS OF A GROUP MEMBER _ o . \<
y One teachés said. oL o B . ~’)T» \
A eak poiﬁto. ) o
A ) Studentsfhesitanp,to nominate for leaderShip roles \I had
. ~to assure themtthat I would not allow others to see what t&ey
[ wrote'dowﬁ efore they wouId "1€'t loose" Therefore, I could
WAJ - net.put nchnatlons on 'the board. '
o Anathér’ teacher noted A _ o |
e 7 IV. - Weak- p01nts T ‘ S . ;
/Names of categorles on role nominatlons form are/differe7%
o from names in the Group Leadership Skills Handout. R //
* ' ‘anocther teacher ndlted:.. . ' ' ;/ -
o IV. Weak points: a3 , L,
L il . ; _ Mastery quiz too short. ’

-t

W12 9 - DEVELOPING GROUP COHESIVENESS
Oee,teacher notedi.. " o ‘ .-
. " Iy. Weak points: a . ' . '

o None, most interesting unit to students.

PIF left o little to be desired, the students were not quite

‘sure just what they were to write and found this very dull.

Annther teacher said the opposite... - ‘
TIV.  Weak pomnts
‘ Students dldn t really get 1nterested, altho, on- reading the

| | L PIP's - I felt they were getting something out of it.
\ .

|
A - \ t

. o : . ) .
. ' . B , N . . »
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ntlll another teacher said...

]

T JTTIT, “Materials most useful

Felt the group actiVities were most beneficial not only in- "
helping,students learn to-work together and be a good group
member bt also Lo get to “know one andther.
And aanher teacher said... 2 o . Ny ' ‘ o
TII. Materials most useful, ' ' “ - s

.The students seemed to enjoy the activities in this unit.
| .

UITE 10 - EFFECTIVE comaiinEs’ - . oY o

One- teacher said
- ITI. Materials most us ful ~
~ They did an outs ndlng Job wﬁth the GIG and“BIS section

of this unit. Worthwhile projects that they can use in“the future

. L}
came forth. Excellent opportunity for the students I

Iv. Weak pOints » )
) The PIP section did not interest them. . Perhaps»a better

SR

A@,more interesting topic could:have been chosen., It is hard

z

<" to get motivated when homewo;kris involved

Another teacher said e L : f— R

-

, 1. Parts of ynit used (example sIG, GIG PIR): . . : L
QIG1X'usedvent1re instructional activ1ties suggested and gave. v

quizks and followed the suggestions mrepered in the BIS hand- outs:

1ncorporated lanl&SS Work . . .

e . GIG - HERO»memoers actually followed the obgectives in

estaBlishing the 1975-76 program of work since we were just
organiZing the clubs &CuiVltleS.
PIP - the instructional act1v1ties were concerned wikh .the

g

\\ ~ HERO progects—both«encounter and impact Each class member develoyed

an. individualized project An example of one tlass menber.'s proJect
to be’ carried'to completion, is Frankiin Wigh Qchool 4 Retirement
Luncheon honorin%/the teacher's. who have retired- since the nevt
building was constructed
IV, Weak points ) . R -
' Attemnted tofteach too mucréin‘too short a-time. Since I felt
. 6yactivities with “he field testing

. *the need for .incoy rating' HER
project we' real y worked very hard to accomplishfthe Chapter s

’t . . -

. goals / o . ) g
. . ) | . -25\- , . o .
!’l ) - ' ,/{F v / . . /
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! L : 1 o
. UKIT 11 - COMMUNICATION SKTILS

One +~eacher said.

~ o - ‘ a’/" o \

Split class into 2 groups & play Icho game Teacher‘served as
an, observer & did not\take%part in, the gtme qtudents se

¢
. '

they have b§en. . " '
Another tear

her said... - o
Iv. Weak points’: s S b ' )
PIP was the most difficult to coordinate so that it w0uld
be realistic. #2 in the Instructional Activities of PIP was

also difficult to get them interested 1n doing this section since .
, - .

0 it related to f : e »
?  Another teacher noteﬁ??. - : o - o
' IV. Weak points: L g N

They became too involved and wanted to $pend too many clas
7»“ hours'on this unit. Qtudenﬁs mostly”apprec‘ ed the extra
activities azd apnlied learning to work sitda ions.

|UNIT 12 - INTERNAL OPERATIONS OF A GROUP . ;o

Tearhers tended 4 dlsagree in their comments about this unit

,One seacher said

ITI. Materials most useful: v -

N .4They enaoyed the role playing and could "really get into 1t v
it another teacher saids. o - ' y ot
T4 IV, veak points: . , ﬁ‘f o R ” e
\ R - Hidden agendas IS did not work well either the HERO group. -
N The students' had noc had experience in role playing and were very
o ’ unsect/z;c'e, therefpré,..he Hidden Agendas Il.rankings‘were oot ,
UIITT 13 -/OUTCOMES OF LEADERSHIP . o v . };
’ _One teacher commented that... / S L ,
) {ERO mémbers were concepé/d with‘Fhe‘amodnt of time devoted to this

Tield test //Slnce they are all employed and some of the class members
are interested in managemeno they really became involved. - . '
A ue to the fact the studénts wanted to do so many activities in

7

1ieu of +he HERO club a lanse of tnnj/was necessary before ‘we cogld

nrorress uaﬂmer;mdt . &m : L o
I ' J \\ \ P' < . : ‘
¢ ‘ LT A * . . PR LY ) .‘,4/6_-" .
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o A , ‘ e ’ ~
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* %o your class, Remember -
to keep mm.h_.% Hom of how .
,smanu.vmwm amnm cmmm.

It is alright if you begi

eclass mbm mail the wnmdmm._..mu ‘
daily logs, and posttest3 to us.
in stamped ms<mwovmm we' will

Jmn.oﬁ.mm» o \ . St




Septenber H.mﬂﬁ *

+Administer the ‘two
rretests to your,
class.

* . The dates listed above are meant as approximate guidelines. "It is alright if you begin (or finish) & !
week earlier or later. A : i o . . %

/ .
_ , . ./ o
PROCEDURES FOR FIELD-TEST (Group 2)- T » \
i , \\ . . . . -
> ¢ F / " - |
- ; * I3 , . ¢ :
] _September 16 - October 9 S October 1 _ October 13 - Nov., & **
"Keep daily log of any | Administer .womawmme.. Hﬁ%os 80 desire, you can
' leadership instruction to your class. Mail teach four units to your
you may happen -to pro- the daily logs, pre~ - class. Remember to keep
vide your class. ' Lo tests, and posttests daily log of how materials
. . / to us in the postage- wvere used. L
S ’ . paid envelopes we will T o
provide. . ,
'R . , . N ///,,. . .\ ‘ .

- * .
1 ’ . : J . “
° \Am,

7

+

s-aspect of the study is voluntary-because some teachers can farticipete.only if they are not

required to tea

the units. Fléase advise us as soon as possible if you wish to tryout the units. . -

»
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. FIELD~-TEST TE%fHERS -

. o Units RN
"DECA Fred Matix 1 ) 10 to 13 ‘
Anita Schultz 2 . - - -
Philip Myers- 2 . - -
Beth Clark W1 ~ 6 to 9
Sue Parkinson , -1 ) ?\\\ 1 to "5
FFA Bi11l Ddvis 2 " e e
Co John Rodgers o, 1 1 to
o Ron Hefty 2 e - -
- Ned Stump/Ed Hollis 1 & to 9
*Dale Butcher 1 10 to 13
" FHA - Betty Voland 1 . 10 to 13
Nihcy Bolin . . 1 1 to 15
- *Toanna Smith . 2° T e - -
Nancy Clem 2 )
Betty Phillipg " -
Sally Catithers 6 to 9
OFA ~ *Norma McKinney 1 1 to 5.
Roberta Patmore 5 6 to 9
Jerry Mills 2 R oo -
Ann Cummins 2 - o -
¢ Maridee Cutter s "1 10 to 13
VICA Richard Sadenwater R 1 6 to 9
Paul Meyer . - 2 - - - N
Vic Doty 1 ‘ 1 to 5
Tom Pantos . ) 1 : 10 to 13
Philip Burket . 2. wom e
- . _ |
“ ICE - 1sh Smith \ 1 " 1to5
S Bi1l Ringo ° N 1 110 to 13 \
™. Bob Humphrey 1 " 6 to 9
. Tom Johnson - 2 - - -
Max Chambers 2 - - -
- \
\ - .
v ‘ i ‘ .
*téfers'to deisoty Committee member Y _ : . )
L o - e . ~
<& d -
. 1 <
. L \
: B
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INFORMATION SHEET

LOCALITY  (check the one which encompasses the locality involved)

a
b
[+
d
e
f
8
h

Natiohal‘
State.

' * -

~Region . - ot e

District

-County =

]

Area v
‘Community .
School Corporation (LEA)

n

2

@

\ 4
o !
A. Kind of Project: (check one) . o
. - ‘ .
1 Experimental ' ‘4 __i_ Demonstration ' .
AT 2 V’//Deve10pmentaiﬁ I 5 Evaluative '
3 Pilot' ' L Exemplary
. o ——— ~ . ————r——
: : L T,
. . Y
B. Pogulation 2 i
» ~TYPE Numbers
A Disadvantaged - o A -
B Handicapped R — B :
C Migrant . B C '
D ilinority T D
E Combination of the above |, - E
. F Other Vocational Youth Groups . F ;Z P
- GROUP- ,. ‘
.1 Pre-school 1 "
2 Eleméntary 2
3 Junior High School 3
- 4 Middle.School 4 . <
) 5 Senior High School 5 - ;Z '
3 Post.Sécondary. .. - .. . I R A
7. Adult - v ST 7
.8 University, ' 8 '
.S Employe¥ R >
10 Ecployee ° 10
- 11 Citizens 11 .
' 12 Parents 12
. 213 Combination of the above 13

TR OO oD

BEAN

' "52‘; 1
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LEADERSHIP TRAINING LOG
4 . ‘e

. School ‘ I T

Week of = » /

Unit

i\u . — & =
» . LT . ] ) . ) ‘:s ] . o )
I Parts of unit used (example SIG, GIG, FIP):

v
o
)
2 * -
1 .
4 ‘ ‘%’:!1 -
.

* " . a

1T Extra references used by students: |
1 N
: . : |
III Materials most usefyl: . ! 1
hd ;P Y
\ M 1 -
% T . . "
i - " . 4
N .o
. ¢ .
IV Weak points: .
— _
/
) I
" . s
: ) S ,’ﬂ "
, > )
e ~ 59"

N :}_‘

-
-
‘(1
‘g ‘
3
[}
|-,
< -
.
-
4
¢
.] .
- o
“
e N
.
¢
.
'
J
o
I {v
Y
_:’;; .
.
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e A APPENDIX C n
g O | CONTENT MASTERY TEST - - °° . <
. |.. Leadership af;{grsona|111 means that the Iead@r'l51 . ‘
/ - ° A: Good af per talks » ' 0.
. -B. Confidonf humorous, dnd popqlar ' . i
o C. Pater familias e
g | a D. ,The one to get fh:nqs qninq
2. ‘Leadership-as a form of Qersuasion means fhaf the l?ader is”

A. Able to aef lots. of Iauqhsf
- B. WVery active . ,
C. Able to convince and inspire L .

0. Able to plan work .. - i \
- .
3. Leadership as '‘a power ralation means that the Ieader is able
" to , . .
A. Change opinions( , o | -0 - -
*  B. .Plan ahead - . . 3 T T . - -
C. Interact well : ‘ :

‘D. Use authority

ANy 4, VLleadership .as initiating action and mainfa[nlnq structure means .
o . * that the leader is able to, o ~
. “A. Keep the group working: : R
o - - B._ Keep the group happy o . MR .
A C. +Tell the group what fo do -
R 0. |nsplra the qroup , -

© -
L3

5.. The "persdnal-sifuafional" explanation of <leadership says that

L o the . )
A. Personality. of the leader determines the situation
e B. Situgtion determines the persdnality of the l|leader
. C. Bothjlegder personality and the situation are Important \
| - - D. Ne:tmer leader perronalsfy nor the sifuaflon are -important
. -
- 6. Autocratic leadership means fha+ the leader \
T A. Allows the aroun to decide issues . - . i .
) ". B. Dictates how to do thinnas e . - .
C.  Persuades how to do things '
0. Secks‘inpuf from the aqroup. - . ’
7. ~ The ppr on responsible for the agenpda 15 the |
) . A. Recordina secretary g
B, Committee chairman o o
* ¢ Partiamantarian. . . : o~
¥ D, President - . . -
Co s PR
8. The committee respon,uble for ralsing funds for an organlzaflon'
is the . . s - : , .
' ) A -Service conmittee - * - ) i ’
. B. Treasurer's committee - T 7
« ° C. Ways and means committee . .. o LT

==&£3 Social and recreafional romm|ffe3

[N

’




9,

*TDO@>»

ommlffee s one whl/ch ’ :

A standing

A. .Meets to\discuss the "stands" the organlza#lon will take
on certdin issues . -

“B. Functlions\ through the year ' \\.

.C. Functions\through the first two months

D. None of th

B3

above . .
\ - . . R
Which of the fdllowing elemenfs of an agenda is In the -
correct sequenc@? . =
A. Previous mi bfes, unflnlshed business, sfandlng tommlffee
reports
B. Unfinished b slness, new bqs1ness. sfandlng commjffee
reports > '
C. Special committee reports, unflnlshed business, new buslness

4

Begin planning a p oqram of work by ‘ / : |
A. Reviewing last \year's program of work '

B. ‘~lscusslng present. needs-of the chapter qnd commyni ty
C. ExpNoring ofher»chapfer'f programs of wonk o
D, All d¢ the above 1 |

precedence over .the pending quesflon and.
Iness Is

A

A motion wh
atl other Items of bu
.. Incfdenfal Nl

. Main LN

. Prlvlleged .0
;. Matkn motion

: ’ l /

L

The first detalled set
were developed by

A.” Henry Roberts

B. John Henry

C. Robert Henry

t parliamentary rules 'and regulations

.
,
P4

) \
In making® a’ mofuon, a memb r "obtains fhe floor and Introduces
the proposal, by using the words '

A. | make a motion that v

B. | move the motion that...

c. | have an idea that ... \' 5

D. | move that. -

‘Which ong of fhé following pri nlclpleS\ls not &an lmpor ant
principle of parliamentary procedure?
A. -A definite and logical order of precedence governs the
.lnfroducfion and disposal of all motions
B.. Must have a properly. equipped meeting room to hold a meefing
C.. Parliamentary rules exist to help the orderly transaction
of business and to promote cooperation and harmony ¢

. D. 'The members may delegate duties and authority, buf do

retain the right to final decision.

e




I*.

: A z';

, . , S | o )
6. A maln motion is a motion to bring before a grouJ'any particular
subject for the arfups decision. A main motion has what rank

\ precedence o P

‘ A. . 2 o 2 : » A 1’
B : | y
D. 4 S : \

I17. A subsidiary motion is applied to other motions for the purpose
of disposing of the motions., "By mean$ of subsidiary motions,
‘the originhl motion may be modified, postponed or referred
to eommittee. Which motion can a sub%idipry motion apply to? *

A. Subsgidiary

g B. Privileged L v
c. Main - - L \
D. Incidental * ~. 7. ' _\

18. Which of fhé following Is not a sfep l clarifylng a value?

. A. - Self-examination on your part .
B.” Consistency in your values: ol C , e
.C.\ inconsistency in your values : - . .
\ D. Aware of values of others ’
. 19, A value tan,be best Eescribed as -
. A. "A fact o . S .
B. A’stabte pelfef - ' o Co
C.. An idea g - S
f a D. /A price ’ 5 -
‘ 20.. hich,of the followinq'sfafemdnfs invol%es a value?
: /A. The sun alsd rises , . . o
'B. Columbus Discovered America i\' o
C.. Hagte makes waste : Voo e
D.- Washington was the first president : o
21. IdenfifL which of the following is a step in clarifying a
\\ g o a I ) . . ¢ - :
A, Write down the . aoal™" . = t N o
‘ A B. Achieve the gogdl X ' S
\ ’ . C. Repeat the qoal’ e - R , ‘
. ] 3 v ‘.' . v - p 5 . '} - ! . B . B
| ] bD. ‘“ake fho}gnalla Y?IU( v L . o
? 22. Which of the following jis not part of-an ABCD objective? < y
| g A. Actors . : - ; ' L.
: ~"B. Behavior - ' ' . , : . ! »
C. Cause. \ ' " : ‘ : o
0. Degreos— o . ‘: o \\\ Y

N ‘ M - . . i~ .o
23. What step is less important for shqrgwﬂerm plans, buf very
important for lona-term pkans? . S o ‘
A, ldentifying tasks to be accomplished : K .
. B. . Nrganizing tasks sequentially: « L. S
h 1 . C. Setting dates for fask accomplishmgnt Vo
D. . %eadjgsjinm"daqu gyr task .accomplishmen¥

X 5 |

f':,_séf - -
R (32\g

| ',
o SR
- - -W»‘x o g _}
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. e
- ! . v
- . -
. . .
¥ . '
|

o
A

. Being unfair . -
g . Disobeying the majority decision =
"+ \D. Preventing an individual from developlnq . o :

. . S # .
1 . . . ' k] c
24._ The leader and offlcers of a group can besf Improve fhelr,

/ communication by s

< A. Meeting prior to the group mpeflng

B. Cncouragina team work among the members
C. Not disagreeing with one another
D. Not Ilsfening to 'one another 1.

b

'25. Member- -member team work refers to

A. Communication between officers and members , ¥
B. - A group without. a leader ' R
C. A non-essential aspect of Ieadership

D. Effective communication and cooperaflon among members

26. Which of the following is an example of a Ieadersh!p chaln?
A. Succession of presidents . . .
.B. Lleaders and fol lowers - '
C, The Armed Forces
D. A class of sfudenfs‘

* N
3 'v I
27. The imporfanf aspect df a Ieadershlp chain is that
A.  Members are prisoners to the leadership chain
B. The chaln is only as sT7bng .as Its weakesf Iink
Y

C. A chalin is necessary only in a weak group
- ) Y

28, The term Ieadership chain refers to ¢
A. A leader dominating a group
B. Ineffective communication among the group members
' C.. Leader- of ficer, offlcer member , and member-mpmber team-
work : +

P

29. A discussion leader should
A. Avoid asking questions ‘ ‘ ) ,
B. Let the group organize itself ;
C. Keep the .discussion moving
/ D. Dominafe +he discussion
, ,
30.L A qroup that knows a problem exists should first -
| A. .Sense fhat the probfem exists Com
B. Define th problem ' ,
- C. Guess causes - .
D. Deccde on'a soluflon to the. problem

! \ ’

31. |f a leader asks a speaker (who has not been recognized
' according to the rules of parluamenfary pr0cedure) to be silent,
that leader is .. : ‘ _ —_

A.' Prombting frecdom of spcoch o

32. As a docnsion‘maker, vou must
A. Not evaluafc your decision
B. Choose and implement a course of acfion’
C. HNot think of alternative course% of action
« D. Act hastily ! . o e

59~ )
63
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33.

34,

" 35,

39.

41,

. C. Dominant

D. Conservatlive
~ /

N B . Al t”
.

‘\’\‘ / v . . »
Leaders who are no¢t anmlous worrlers tend to be

A. Self confidant .
B. Well adjusted . _ ‘ ’ v

D.” Conservative ..

A non-directlye arﬁ; pfflicer should. perhaps be more —_—
As Senslfl%? . '
- B. Extraver* - S
S

L. Dominant e~

A leader who is too talkative should perhaps be leSs

A, Self confiden't ‘ By

B, Well adjusted
c/ Sensitive . . o . . .
D. Exfraverfed . » o L (

It a group does not want “to be dominated, then the leader
should become less '

A. Introverted - ; o :
B. Self- confident e o e
'C. -Sensitive _ ) -
~b. Dominant _ ‘ _ N ), , t
Leaders who $ee members as individuals possess Y X
A. - Interpersonal senslfivify _ , ' LS
B Dominange o A N\
C." Ihtroversion . B , .
D.. Extroversion : J o* i
A mature group member| is | - ]
A Sensitive to their own needs
B. Insensitive to other member's noeds
C Insensitive to grpup needs .
Dw All of the above L - S,
“ - ’ N B ~ "" B . = - » \\
A gFoup member is exefcising his/her, decision making role
by’ . . ’ . N ’ ) R
A.a Volcing opinion ' v . : :

Deciding not to pcrflcipaih

Not voting
D. void dl_cdssnon o O

fommunication skill iny
A. 'Speaking ' o
B. Writina " Y_J“f
C. “Nom-verbal behavior \:
D. Al of the above

[

L

T F Compeflfnon wit] roups can. help develop cohesiveness .

o

i

-,




43,

44,

51,

. sibility can be solved easieft? -

Gfoup cohesiveness means v SO \

A. Actlng allke / . . ! e T\ _ ‘
.B. Thinking alike ) C N

C. Cooperating, . ; DR \‘ o

D. Competing i g o R S

A skillful medlator

A.  Stays out of fights
B.  Resolves confllcts ‘
C. Disrupts group cohesiveness ' o .
D. Tells the group what. to_do ‘ : '

Lack of member participation:can sometimes by solved by
A. Avolding the gatekeeper and information-seeker roles.
8. Letting each individual serve in a role that Is easy
C. Breaking the lines of communication ) .

D.” Developing group standards.of "everyone particjpate.”

‘ . . ‘/A : ) ‘g"}; _" s
w?Ach of the following causeg S$or féllure to. accept resporn-
A.* Members may nof know wha ted of them
B. Members orvleaders may fleel -insecure i
C. Msembers$ or leaders may.Have more imp rfanf/fhlngs to do
D. Members may’ not be intefaested. C '

ls/QﬁQe

T F Comhﬁffeesﬁcan do mogt of ?h',wdr of the chapter if
they are well selected and T;el#‘e;p nsibilitles are
explatned. : ' / ’ o N ‘

T F A committee:accomplishes only ﬂWd«@oal§f

|
! . .

(1) 1t involves more members -in chapter activities
(2) More is acéomplished by the’ﬁh pter ’

) \ ) ‘ o

T F A standing committee takes cqfe/offsgésiél_projectg
or ac?lkales : ‘ : P .

I F -A committes doés all the orqanizafion and all the work
.on a project: - AR - N :

-T F* A sfaﬁdlng committee Isbresponsible only'for,fha',

offlcer elections

Which of the followinn are Important questions In selecting
the correct members for a committee? e
A. Which members have.the skill or know ledge required?
B, Which.members does the chalrman want? ' o

. ..C. Which members are the most interestedy

52. .

e ; ';, ‘ '65

D. Al) of the above £ L S & e
3 . ] 4" ° 4 . . ) N ’ P

A good committee member . e o o :

A. Volunteers. for ‘every task . -~

B. Gets irritated If things don't go his way

C. Completes all Jobs and responsibiftties given to him

L . . .

-61-
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,“53.’ The cbmmlf¥ne c alrmah s prlmary r sponsiblllfy is to:
A. Do all the work

"y

B. -Contro! thé committee's fMeeting :-
o C. Provlde leadershlp for fhe “Eommittee . -

_ 54. Which of fhe followlnq i a fype of’ commun}ca?ign " o
{ ) A, Li tening . .o _ T T
| : B.. Non\verbat =~ - S, ‘ C

C. . Spea ing . . N
D. All ot the above: : o

55. . In presen?lng a qroup report you should not/ : L

QA. Organize the report : ) _ st N
B. Speak loudly and clearly L '\\ BN
C. Memorize the report » e iﬁﬁ . e o
D. - Use vlﬁyal aTds | , R ‘} - v
"' . LN p4 A ot | ‘ ' _ .
‘56, In presenflnq a committee reporf one member Jla ora?ed af

.great length concerning a rather complicated pragblem the
committee had encountered.. But when the member |had ;Jnlshed,
E « the chalrp rson had to “ask who was Involved and}when the pro-
blem had occurred. Which of the following comm ndments of good
communication was (were dlsoheyed’ f_ , :
A. Be briet . — L
. . B. Be ethical ‘ ‘ ‘ R

C.. Make your message lInteresting’ , A
D. Illustrate points C . ' -'./ .
| 57. Writing can be used.to o . ‘
' A. .dAnform ' L )
N\ © - B. ‘Entertaln . S :
: ' C. |Impress . T

.t D.ALD of the above\x e
< i N o :
A 58 - Which part of the spee%h is meanf to deflne ‘terms?
x ~A. The introduction
i B. The discussion . AN
“  C. The concluslon A N

e . \ :

59. T 'F An ornanlzaflon should have. alwrl??eﬁ\se? of rules and
. " policies to foltow and enforc N i .
, X ’ \
60. ; ;F. General policies and rules should be relexank and meaning-. -
fun to . your specific.group, Iocale, and your, school's

\ ) pollcles. ) . . : “\ . ;_
. 6!l. T F There is no exac* nroup of rule§\?a\igdlow whed\sd}(lng
¢ " a particular conflucf slfuafion | .

62. Who should develop and write the rules and general policles
under which - -your qroup ;hould funcfuon’ :

»A. Your advisor . s . . |
B. A speclally appointed commi ttee ' e . ’ C
C. National officers-of your Qrganizafton . ) ‘ JUPSI
D. All of fhe above . . : //

. ' . : ‘ L -62- .  L ,,?u o— e
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65

C.:

68.

- : Le

When your grgup has a written set of rules and pollcies, \‘\

it
‘A,

B
Co'

Ne.

A.

8.

D.

I f vy
in s
A.

B. OWicers of the group should meef and dlscuss\fhe
: pro Iem and possible soluTlons .
C. Assign the prohlem to a commlffee and tet fhem'solve
the problemif : .
" R 5 « .
T F A conflict situation can be a Iearning experience for
' all members involve : . , T ‘
Which of the following-are outcomes of leadershlp I /
A. Goal developnent , o
B.” Cooperatton . v \\\\
C.. Group cohesiveness . L N
D. Al of fhe above
4 \ “_\.—
Your group has the qreafosf pofenflal for Ieadership
A. tndividual citizenship. 4
B, National citizcnship ‘ *
5. Community citizenship \\\g\“-
D. - B - -

is very important that | -
A1l members fotlow and ohey the
Officers and advis

‘and‘pollc1es

rules and policies

-

ors be oxomof from followinq fhe rules

Members who cannot follow fhe nroup 's rules. and pollcles

must Qe disciglines
_Only A and C

¥

N, <

A good example of a generail pollcy of an\oggantiafion Is to:

Allow members to COnfunually miss meef nas wlfhouf a

reasonable excuse

Use correct parllamenfary procedgrfrwhen discussing

suggestions or problems

Edect officers gn. a popularlfy basis

B and C s __'
. .

our group .has a problem of some nature,
olving it Is to

Bring the problem before the whole quUp a.d”discuss

Iy

v

\

\ -
N

N -

the Eirst step
\\

X

Family citizenship

N
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: We would appreclate your informal juégment
. the leadership ability of your. students,
' you prov;de will remain conf;dentla .

-

Od/ﬁhe

’.’.

questions

five questions an

~who often:
7 question.
\y‘may check

. A

\.

|

We ask,
. Iines below.
‘—’ﬁames are five-columns.

\'.. A . .. - y - .7 S
L B 3 . .

A-chnd xD.

. Teacher: Name

. .oy ,

\-TEA'CHER RATINGS\ OF STUI_)ENT 'LEADERSHIP . L
| e

e

ou bébln by 1isting the names of ¥y
'Next to the spaces set aside £
Fach column pertains to O
through E. We'd 1ike you to read.each
place an "x" next to the name of
isplays the leadership behavior described
There is no limit to the.number of stude
for a partlcular item. The five items ar

each student .

y each ..
it es you

tl,'

) ’6
When fhls sﬁudent suggests an idea, the oﬁher clasa
ers- usuallg/agree.

This student is good at ih;tlating or starting a group»

S

. 1 activi

This st,dent is. a class leader. ' ‘
This student likes to choose members. for a ﬁeam.

a

This student likes to be the spokesman for a gfoup.’« o

*

L R . . }
—— . 3 .
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- . W P
- >'
“
- s
- o -
\\ ™y . -
» - T L -
- ] .
' L. ‘ . .
- o ¥ B
/ e ! Py
- / ] A . ) :
- = N . i »
/ ’ e ~ \ N
kd - -
. ”»
. L8
B S . f !
p S P «
- . Y
r. - - 2 PV
g .
I .
o < A §
‘ - 7 N
- - .
. ¢ o - .
- ; i ‘
@ -
. <
.
T Y
oy - ! .
T L
~ A -
. <
¢ M r
i —
g LN ry
~ &
a L3 <. [
4 - ; .
— — A'A‘ ‘ .
= =
~ . &
P
a - _65_ .
» .
. A
— . N - &
) 68. . o
' h .
- | '
2 s ’
e

s

£ the following

T




'

[ A?peﬁd x E.
<!
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DIRECTIONS: T : L
a. READ each item carcfully o

] h T HIN.K about how frcqucntly thc ledder SHOU LD engage in thc bchavxor dcscnbcd by the item.
Ca I)l (,lDL whether I bH OU LD always, often, occasnonally, seldom or never ‘act as described by the
° ftem. -

- o

d DRAW- A CIRCLE around one of the five lcttcrs fpllowmg the item to show the answer you have -

~ sclccted . o
' " . . A . coe + LY ‘
. S
e - ' -
- ' . . A= Always -
. ‘ ~ B= Often
""-. .‘ T N Lt ) C— OCCﬂSionany . .
) .- _' N D = Seldom ‘ o /
B - E == I\}cvcr »
- N \}\
What the IDEAL leader SHOULD do: | \
1. Do persortal favors for group members.. ...t e A" B C D
2. Make his attitudes clear to the group............ N A- B. C D
. - . - -
3. Do little things to make it pleasant to be a mémber of the group.......... A B C D
‘ A B C D
"A. B.C D
A B C D
A B C'D
8. Find time to listen to group’ members............. e ISP ‘A B C D
- “ 9. Criticize poor worki. .. ... e e A B C D
— ‘ ) . . - ’ -
10: Give advz_l_ncc notice of Chané;,s.. e e Trrrenaranns ... A B C D
* 11. Speak in a manner not to be questioned...... ..o A B C D
212, Keep to hlmsclf ..... MU s -t ....... Taeenns eeneie. A B C D
) 13.'Lonk out for thc pc;s: al welfare of individual group mcmbcrs.. e A B C D
14 Assngn group mcmber ;ﬁo particular tasks.. oonensess e TA, B C D
v * N ' _—
15. Be the spokesman of th group ................................ e A B C D
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16. Schedule the work to be done.......... TP e, iii. A B C
17. Maintain definite standards of pc‘rforinancc.................':r.......: ..... A B C
18. Refuse to cgjpla'fn his actions..........covnivinn. o ..... ' A Bg C
19. Keep the .grcip::p informed........ e P RTREr /. ........ . A . B ‘C
~ 20. Act without coqsu;ting t};c BIOUP......vi vt ......... T '.,.-_ A B C
“ 21 Back up'thfmcmb:'s in-their ac;\nons\w A é C
22 Erﬁphasizc the meeting of deadlines.., ....... '.t ...... ‘A B C
23. Treat all group members as his equals.................... S e, A ‘B ¢C
24. Encourage the use of uniform pfoc;ﬁurcs ...... e e .. A B C
., . .
%. Get what_he asks for from i\is superiQrs ...... ’, .......................... A B C
26. Be willing to make c}'mn’g;s ............. ’ ............. XIEEE A B C
é?. Make sure thﬁt\his part in the osganization is undcrstood .‘
by group members............ P D A B C
28. Be friendly and approachz;t')lc ...... P ‘ A B C
29. Ask tBat group members fol‘loiv star;dqrd rules and' regulations........ .. A B | C |
30. Fail to take/ necessary action..... o_. ........... e A B C
31. Make grOl; members feel at c\;lsc when talking with them............... A B C'
32. Let .grou members kr\\ow what is cx[.:cctcd_of them.............. RO A B C
»
33. Speak the representative of the group....... ... A .B C
34.‘Pﬁt/ ggcstio;ls made by thcl'group irité 'gpcration‘l ....... e PO A B ~C
|35, Sée w0 it tl}ar‘ group members :irc worvking up ‘to capacity...... SUTTI | A B C
,}6’:11‘.:( ‘o-thlcr [.;'co'plc take away. his/llca&crsh‘ip in the group.... VTR A B C
37. (;ct hls superiors to act for the welfare of the group mc.r‘nbcrs ............. A B | C
-38.‘Get g’royp;lalpproval in important rr.latgcrs before goi:'ng ahead............. A B C
3. See to it that the work of group members is cc;ordiqatcd.. ~ RURPS FR " A B | C
40 K'ccpfthe éroup wo.rl:ing‘togcthcr as’a team.......... FEET T A B C
. ’ . | )
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